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ABSTRACT 
This study aims to determine the effectiveness of using Think Pair Share technique in 
improving students writing skill in narrative text of the tenth grade students at SMA 
Muhammadiyah 1 Malang. Recent study approves that students faces many problems in 
learning writing narrative text such as lack of motivation because they think that writing is a 
difficult and become passive in the class. Moreover, some of them also find difficulty in 
constructing ideas to be put into their writing and also confuse about the generic structures of 
the narrative text. Thus, the researcher aims to solve those problems by proposing a teaching 
technique called Think Pair Share. 
The method used in this study was quasi-experimental design. This design was used 
to determine the effectiveness of using Think Pair Share technique in writing narrative text. 
The classes were divided into two groups, there were experimental group and control group. 
The population  of the study were all the tenth grade students of SMA Muhammadiyah 1 
Malang. The sample of this study consisted of 32 students from class X-MIPA (Experimental 
group) and X-IPS (Control group). The experimental group consisted of 16 students and 
control group consisted of 16 students. The researcher taught both classes. The experiment 
lasted for 4 meetings. The quantitative data were in the form of scores from pretest and posttest. 
From the data findings, the researcher finds that the score of posttest in experimental 
group is higher than control group. The score of posttest in experimental group is 74.18 and 
the control group is 70.56. The independent T-test also shows a score of Sig. (2tailed) 0.010. 
This indicate that the treatment given in the experimental group can improve students’ writing 
ability in narrative text. Since, the Sig, (2-tailed) score is less than 0.010 the alternative 
hypothesis is accepted. After the treatment is given the students become more active in 
participating and finding the solution to solve the problems and sharing their ideas with their 
friends. In conclusion, the use of Think Pair Share technique is proven to be able to improve 
students’ writing skill.  
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ABSTRAK 
Penelitian ini bertujuan untuk mengetahui keefektifan penggunaan teknik Think Pair 
Share dalam meningkatkan keterampilan menulis teks naratif siswa kelas X SMA 
Muhammadiyah 1 Malang. Penelitian terbaru membuktikan bahwa siswa menghadapi banyak 
masalah dalam pembelajaran menulis teks naratif seperti kurangnya motivasi karena menurut 
mereka menulis itu sulit dan menjadi pasif di dalam kelas. Selain itu, sebagian dari mereka 
juga mengalami kesulitan dalam mengkonstruksi ide untuk dituangkan ke dalam tulisan 
mereka dan juga kebingungan tentang struktur generik teks naratif. Oleh karena itu, peneliti 
bertujuan untuk memecahkan masalah tersebut dengan mengajukan suatu teknik pengajaran 
yang disebut Think Pair Share. 
Metode yang digunakan dalam penelitian ini adalah desain eksperimen semu. Desain 
ini digunakan untuk mengetahui keefektifan penggunaan teknik Think Pair Share dalam 
menulis teks naratif. Kelas dibagi menjadi dua kelompok yaitu kelompok eksperimen dan 
kelompok kontrol. Populasi dalam penelitian ini adalah seluruh siswa kelas X SMA 
Muhammadiyah 1 Malang. Sampel penelitian ini terdiri dari 32 siswa dari kelas X-MIPA 
(kelompok Eksperimen) dan X-IPS (Kelompok Kontrol). Kelompok eksperimen terdiri dari 
16 siswa dan kelompok kontrol terdiri dari 16 siswa. Peneliti mengajar kedua kelas. Percobaan 
berlangsung selama 4 pertemuan. Data kuantitatif berupa skor dari pretest dan posttest. 
Dari temuan data tersebut, peneliti menemukan bahwa skor posttest kelompok 
eksperimen lebih tinggi daripada kelompok kontrol. Nilai posttest kelompok eksperimen 74,18 
dan kelompok kontrol 70,56. Uji T independen juga menunjukkan skor Sig. (2-ekor) 0,010. 
Hal ini menunjukkan bahwa perlakuan yang diberikan pada kelompok eksperimen dapat 
meningkatkan kemampuan menulis teks naratif siswa. Karena nilai Sig, (2-tailed) kurang dari 
0,010 maka hipotesis alternatif diterima. Setelah diberikan perlakuan siswa menjadi lebih aktif 
dalam berpartisipasi dan mencari solusi untuk memecahkan masalah dan berbagi ide dengan 
teman-temannya. Kesimpulannya, penggunaan teknik Think Pair Share terbukti dapat 
meningkatkan keterampilan menulis siswa. 
 
Kata Kunci: Writing skill, narrative text, think pair share 
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INTRODUCTION 
Writing skill is very important to be taught to students. By learning writing, 
they will get many benefits. Practicing writing helps them shape and strengthen their 
intellectual. It also gives them appropriate media to put or express their idea or 
thoughts (Sadiku, 2015). Writing is undoubtedly helpful to sharpen their mind. 
Moreover, by mastering writing, they can gain benefits if the book they write get 
published. It goes in line with Currier’s (2008) statement that the skill to write in a 
very sophisticated way can hire a fortune on our lives. Thus, teaching writing needs to 
be considered as highly important, since it can grand our students with so many 
benefits. 
In order to write an art book, for example, one must master the competency 
and practice of basic writing skills. Most importantly, in order to master writing skill, 
students need to practice hard in writing. The role of teacher is also needed since 
writing skills need to be taught and practiced with the guidance of a teacher. When 
students learn and practice writing skill, they automatically will also practice and 
improve their vocabulary, spelling, and sentence pattern (Patel & Jain, 2008). 
The main purpose of teaching writing is to help students develop their 
productive skill and communicative skill at the same time (Ariyanti, 2016). In the 
context of productive skill and communicative skill, in which writing is involved, 
students should produce the language in terms of written product to communicate 
(Ozdemir & Aydin, 2015). Moreover, Ariyanti (2016) states that writing is not merely 
intended to describe any topic without purposes. In other words, writing is a 
progressive activity in which involves several steps. Teaching writing is more than that 
of traditional activity (Ariyanti, 2016). The teacher cannot just collect the students’ 
writing and give a mark on it; in doing so, he neglects the most important aspect, which 
is the process. In addition, As Walsh (2010) says in Klimova (2013), teaching writing 
is important because writing has a unique position in language teaching since its 
acquisition involves a practice and knowledge of other three language skills, such as 
listening, reading and speaking. 
However, teaching writing in class is difficult. The obstacles range from media 
used in class and even to the students themselves such as students have low vocabulary 
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mastery. According to Pristiani (2017), the problem in teaching writing is caused by 
the lack of students’ ability in constructing ideas to put into their writing. Most of them 
are also confused about the generic structures of the text they should write. In another 
case, they are found that they are unable to organize the ideas of their writing (Sari, 
2014). Sari (2014) also finds that the problem comes from students’ lack of motivation 
to learn because they think that writing is a difficult subject to learn in class and decide 
to be passive during the class. In addition, Astheri (2011) finds that students prefer to 
do non-academic stuff during writing lesson in class and not paying attention to the 
teacher. They also make noise during class and are reluctant to present their writing in 
front of the class.  
Nevertheless, teaching writing in general is difficult. This happens when a 
teacher teaches writing a narrative text. In writing narrative text, students must be able 
to know the generic structures of this genre of text. After that, they also need to 
organize the sentences and ideas into a correct order. This is where most students are 
failed to accomplished. Most of them face difficulty in converting their ideas into 
writing (Khairunnisa, 2017 & Baa’syir, 2014). Furthermore, in writing narrative text, 
they also have to use correct vocabulary and grammar. Mostly, they are found to have 
a difficulty in writing because of lack of grammar and vocabulary mastery (Baa’syir, 
2014). Additionally, they seem difficult to choose appropriate vocabulary to put into 
their writing (ibid). All of these difficulties are the reasons why students feel bored and 
do not want to learn writing seriously. 
Besides, learning to write narrative text is important because it can make 
students’ mind sharper and more critical. Additionally, Conle (2003) states that 
learning narrative text will improve the students’ ability to understand things better 
(e.g., productive meaning making as the result of narrative encounters), increase 
students’ interpretative competence (competence in finding multiple interpretations of 
a particular phenomenon or event), richer practice repertories, changes in life, and 
vision gained. Narrative text commonly tells about stories. From story itself, when 
students read or even make one of narrative text, they will automatically stimulate their 
very own imaginative thinking. Adam (2015) states that the benefit of learning 
narrative writing is that it helps students develop or enable the imaginative thinking 
and participates in literary understanding as a whole. 
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In addition, writing narrative text is harder because of some factors. Based on 
the previous study, there are some difficulties in writing narrative text, as follows: 1) 
the students difficulty in writing orientation (character, place and time), 2) the students 
difficulty in writing complication (problem arising, and 3) the students difficulty in 
writing resolution (problem solving/ending). 
The difference of the previous study and this current study is in the step of 
implementing Think Pair Share. In this study, the researcher uses 5 steps while 
previous studies only used 3 steps. In this study, the researcher uses 5 steps of Think 
Pair Share, namely: 1) the teacher tells the students about what they would learn, and 
the teacher poses a topic about narrative text, 2) the teacher explains to the students 
about the technique of Think Pair Share and the instruction on its learning process, 3) 
the students try to find an idea to start their writing, 4) the teacher divides the students 
into some groups, each of them consists of two students and they discuss the topic, and 
5) the students share their ideas with their friends in the group. 
Meanwhile, previous studies only implemented Think Pair Share in 3 steps. 
The first step is thinking, the teacher poses a question or an issue associated with the 
lesson and asks students to spend a minute thinking alone about the answer with the 
issue. The second step is pairing, in this step, the teacher asks students to work in pair 
and discuss what they have been thinking about. Interaction during this step is in the 
form of sharing answers if a question has been posed or sharing ideas if a specific issue 
is already identified. Usually, teachers allow no more than five minutes for pairing. 
The last step is sharing, in this step, the teacher asks the pairs to share what they have 
been discussed with the whole class. It is suggested for teachers to go around the 
classroom from pair to pair and check their work. 
In addition, previous study by Oktaviani (2017) in which she states that there 
are four procedures in implementing Think Pair Share technique. The first step of 
Think Pair Share technique is to organize students into pairs. The second step of Think 
Pair Share technique is posing the topic or a question. The third step of implementing 
TPS is by giving some times for students to think. Moving on to the fourth step of 
implementing TPS, is by letting the students discuss and share their ideas with their 
partners. It also modified by Lukman (2016) into three steps of implementing Think 
Pair Share technique. The first step is quite similar which is by giving some times for 
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students to thinking, the teacher provides some topics related to the subject for the 
students to think about. In this step, teacher gives opportunities to think about the 
answer. The next step is pairing, the students are paired with their friends in a group 
and discuss the topic. The last step is sharing, the teacher call randomly the groups to 
share their answer about the topic. In brief, this study is kind of improving the 
implementation of Think Pair Share with into five steps. 
Furthermore, in this study, there are some strengths of using Think Pair Share 
(TPS) technique such as making students active in class and provide time thinking 
about improving the quality of student responses. Lie in Ambarwati (2017) states that 
TPS technique is easy to use in various levels of education and in every opportunity. 
Additionally, it provides time for students to think and help students respond to a 
certain topic. Moreover, Think Pair Share technique is good to encourage and motivate 
students who tend to be shy and not confident in class (Rosnani, 2017). Basically, 
Think Pair Share (TPS) teaching technique allows students to be more reflective. It 
gives them the time to think they will have a turn, a time, and content to share better 
than they have to answer the question given directly (Kagan, 2009). It is good teaching 
technique for students because in TPS students are working together and learning 
together with their pairs.  
For this study, the researcher selected SMA Muhammadiyah 1 Malang. It is 
because after the pre-observation conducted, the researcher found some problems 
regarding students’ lack of ability in writing. The problems are listed as follows: 1) the 
students had some errors in simple past tense, 2) the students have difficulty in 
arranging the sentence, and 3) students get difficulty in putting ideas into words. Thus, 
to solve all of the problems that have been stated in previous paragraph, the researcher 
uses TPS teaching technique as an alternative teaching technique in order to teach 
writing narrative text in class to make students more active and motivated. 
Statement of the Problem 
Based on previous study and pre-observation, some difficulties are found in 
teaching narrative writing. Students are found unmotivated. Moreover, they also face 
difficulty in constructing ideas, understanding the structure of narrative text, and 
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grammar. Thus, teachers need the teaching technique that can solve those problems, 
such as Think Pair Share. The statement of the problem is formulated as follow:  
“Is the use of Think Pair Share technique more effective than Three Phase technique 
in improving students’ writing skill in narrative text?” 
Purpose of the Study 
Based on the statement of the problem, the purpose of the study is to investigate 
whether or not by using Think Pair Share technique is more effective in improving 
students’ writing skill in narrative text compare with the Three Phase technique. 
Hypothesis 
Ha: The use of Think Pair Share technique is more effective to improve students’ 
writing skill in narrative text compare with the Three Phase technique. 
Ho: The use of Think Pair Share technique is not effective to improve students’ 
writing skill in narrative text compare with the Three Phase technique.  
Significance of the Study 
For English teachers, the result of this study may be used to solve students’ 
problems in writing narrative text. For students, the use of the technique of cooperative 
learning (Think Pair Share) can motivate their learning and develop their relationship 
in group work to solve the problems they face in learning English. For the future 
researchers, this study can be used as a reference regarding the use of Think Pair Share. 
Scope and Limitation of the Study 
The scope of this study is the use of Think Pair Share technique to improve 
high school students’ writing skill in narrative text. Because of the limited time and 
strength of the researcher, thus this study is limited into writing skill of X grade 
students at SMA Muhammadiyah 1 Malang. The researcher conducts the study in two 
classes in the school. Additionally, the study is conducted in academic year of 
2019/2020. 
Definition of the Key Terms 
a. Writing Skill 
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Raimes (1983) says that writing is the way to express ideas and to reinforces 
the grammatical structure and vocabulary. Meanwhile, as Webster (1981) in Indrasari 
(2010), skill means technical competence without insight or understanding or the 
ability for further elaboration or development. In this study, writing is putting the 
thoughts and feelings by considering some important components of narrative text. 
b. Think Pair Share 
Think Pair Share is cooperative learning technique for a good generating class 
discussion and sharing of opinions and ideas. As Barkley (2005) in Ambarwati (2017) 
states that Think Pair Share is a very simple but effective technique to increase the 
quantity and quality of discussion participation. It is a technique in which students 
think individually for a few minutes, then discuss and compare their responses with a 
partner before sharing with the entire class. Particularly, in this study, TPS technique 
is used as cooperative learning technique that can boost the students’ skill in writing 
narrative text. 
c. Narrative Text 
According to Pardiyono (2007) as cited in Nurlaely (2017) narrative text is the 
type of text which is very appropriate to recount past activities or events, which high 
light the problematic experience and resolution with the intention to amuse and often 
intended to give moral lessons to the reader. For this study, what is meant by narrative 
text is that a text which has the purpose of entertainment and retelling short story with 
some genres including legends and fairy tales. 
REVIEW OF RELATED LITERATURE  
Teaching Writing 
This sub-chapter explains more about some topics regarding the concept of 
writing including the definition of writing, the importance of teaching writing, and the 
problems in teaching writing. 
 
The Definition of Writing 
Writing is one of four English skills that must be mastered by students. Raimes 
(1983) states that writing is a skill in which we express ideas in the form of words. 
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Writing has been a central topic in applied linguistics for many years and remains in 
an area of lively intellectual research or debate. Deporter and Heracki (2002) explain 
that writing is a whole brain activity which we actively use bright brain side (emotion) 
and left brain (logic). Although right and left brain sides are used in writing, the right 
brain side has a big contribution because it is a place where ideas and emotion are 
produced. Moreover, writing is functional communication that can make learners able 
to express their ideas as creatively as they want. It means that, through writing, learners 
can express thought, feeling, ideas, experiences, to convey a specific purpose. 
From the definitions above, it can be said that writing is the most difficult skill 
to be learned. There are many factors that make writing to be a good one such as 
vocabularies, punctuation, and grammar which must be in a correct place to be an 
integrated paragraph. 
The Importance of Teaching Writing 
Teaching writing in senior high school is very important. The students should 
master writing skill as well as the other skills since writing skill also gives contribution 
to the improvement of students’ competence in communication. Virdyna (2016) states 
that teaching how to write effectively is one of the most important life-long skills 
educators impart to the students. In this study, teaching writing is how the teacher 
motivates and encourage the student to express their ideas in writing and to get the 
learners to acquire the abilities and skills in writing. 
The essence of teaching writing is guiding and facilitating students to work. 
This is supported by Brown (2000: 7) states that teaching is guiding and facilitating 
learning, enabling the learner to learn, and setting the conditions for learning. In 
addition, Ratnaningsih (2016) stated that teaching writing is not only teaching how to 
develop ideas in writing, but also teaching to how write English sentences 
grammatically and systematically. Therefore, teaching writing is to teach and help 
students learn how to write, guide them to write, provide them with knowledge of 
writing, and make them how to write effectively. 
The Problems in Teaching Writing 
Teaching writing is not an easy job because teachers might face several 
problems in the process of teaching writing in the classroom. Almubark (2016) states 
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that there are some problems faced in teaching writing, namely: 1) grammar 
difficulties faced by the students, 2) lack of vocabulary, 3) the topic in the text books 
for writing skill are not attractive and persuasive enough which makes it quite 
discouraging, 4) the lack of motivation, and 5) the higher number of students in each 
class is a barrier for teachers to achieve their teaching goals for teaching writing skill. 
Additionally, Dyan (2010) states that the problems in teaching writing are as 
follow: 1) students lack in vocabulary mastery, 2) students lack in punctuation mastery, 
3) students lack in grammar and sentence structure mastery, 4) students cannot express 
their ideas in a good writing, 5) students lack in the content of the topic, and 6) 
students’ attention to the lesson is low. 
Based on the statement above, one of the problems in teaching writing is that 
the students feel difficult to arrange their ideas, which means they have ideas but they 
cannot choose what ideas should be chosen to develop.  
Teaching Narrative Text 
This section mainly discusses the definition of narrative text and generic 
structure of narrative text, the importance of teaching narrative text, and the problems 
in narrative text. 
The Definition of Narrative Text and Generic Structures of Narrative Text 
There are some number of texts that should be studied and understood by high 
school students. They are narrative text, descriptive text, recount text, procedure text, 
and report text. Clouse (2008) in Fadila (2015) states that narrative text is a kind of 
story either fictive or real which contains a series of events in which how the story is 
told and how the context is presented as aspects of the story construction. In addition, 
Pardiyono (2007) states that narrative text is a kind of text which has function to 
amuse, to entertain and to deal with actual or vicarious experience in different ways. 
It means that narrative text is an interesting story to entertain the audience with a set 
various characters, events, and something that can be learned from the story. 
There are many genres of narrative text. Here are the examples of genres that 
fit the narrative text structures: 
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a. Folktale is a very old traditional story from a particular place that is originally 
passed on people in a spoken form. The story consists of several aspects including 
settings, characters, and problems, e.g. Malin Kundang, Batu Menangis. 
b. Fairytale is an old story about magic things intended for amusing and giving 
lessons, meanings, and moral values. In Fairy tales they usually have good 
characters and evil characters which later on they will be in conflict that result in 
resolution of both characters, e.g. Cinderella, Pinocchio, Magic Mirror. 
c. Fable is a traditional short story that teaches moral lessons, especially one with the 
animals as characters; these stories are considered as one group of animal stories, 
e.g. the Lion and the Mouse, the Smart Parrot. 
d. Myth is a story from ancient times, especially one that is told to explain about natural 
events or to describe the early history of places or people, e.g. Tower of Babel, the 
Legend of Thor. 
As far as the structure is concerned, narrative text has some generic structures 
that need to be considered. The generic structures of narrative text are orientation, 
complication, and resolution. Agusta (2015) states that the generic structure of 
narrative text are: 
a. Orientation 
Orientation introduces the main characters and possibly some minor characters. 
Some indication is generally given of where the action and when an action happened. 
b. Complication 
Complication is where the writer tells how the problem arises, sometimes 
something unexpected events will happen. 
 
 
c. Resolution 
Resolution is an optional closure of event. The complication may be resolved 
for better or for worse, but it is rarely left completely unresolved. The writer can 
conclude that resolution is the end of a story. 
The Cronologycal Aspect Steps in Narrative Text: 
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The most distinguished aspect of narrative text is its chronological step of 
story. Mostly writer writes story starting from the introduction where there are several 
characters to be introduced, where the action, and when an action happened. After that, 
the story tells about how the problem arises. The last, it tells how the problem in the 
story is solved, and the ending can be sad ending or happy ending. 
 
The Importance of Teaching Narrative Text 
Teaching narrative text is important for the students, it main reason is that 
because it is included in the curriculum at senior high school. The reason is that 
narrative text can provide students with moral value understanding from stories they 
have learnt. The importance for the teacher is to know how to teach writing English 
enjoyably, exciting, and interesting, especially in writing narrative text. It is due to 
some students that feel unmotivated and bored during the lesson. These unmotivated 
and bored feelings come from many sources such as they do not have ideas and lack 
of grammar and vocabulary. Furthermore, as Harmer (2004) in Pristiani (2017) states 
that teaching writing aims to help students learning on how to be a better writer in any 
kind of writings or genres. The teachers should give encouragement and motivation to 
the students to express their ideas into writing. It means that to make writing narrative 
text enjoyable in the learning process, the teacher can apply interesting technique. 
The Problems in Teaching Narrative Text 
In teaching writing, the teachers face many difficulties to help their students be 
able to transfer their ideas. Fadila (2015) states that the difficulty in teaching writing 
is concerned with the low interest of the students in learning writing. There are some 
problems faced by the teacher in teaching writing narrative text, namely: 1) vocabulary 
problem, 2) structure problem, and 3) generic structure problem. 
In addition, Prabantoro (2018) states that most of the problems faced by the 
teacher are the lack of students’ vocabulary and structures mastery. Those are the most 
common problems faced by the students whenever they are asked to make the narrative 
text. 
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Based on the statement above, the problems in teaching narrative text is lack 
of grammar and vocabulary mastery, generic structure of the text, and organization of 
ideas in writing. 
Think Pair Share as a Technique of the Teaching Narrative Text 
This sub-chapter discusses the definition of Think Pair Share, the role of Think 
Pair Share in teaching narrative text, and the step of Think Pair Share in teaching 
narrative text. 
 
The Definition of Think Pair Share 
Think Pair Share (TPS) is one of the techniques in a cooperative learning 
method. Think Pair Share (TPS) is designed to make the students able to think a topic 
and formulate their ideas. Therefore, think time is important to be given after asking a 
question to the students. It is aimed to improve students’ qualities in responding and 
encouraging the participation during teaching and learning happens. Students will be 
ready to participate by giving their response after formulate their ideas by think it first 
before deliver it promptly. According to Kagan (2009), thinking time promotes 
students’ participation and makes learning process more reflective. It happens because 
when students are given time to think, they will have a turn, a time, and content to 
share better than they have to answer the question given directly. 
In the application of Think Pair Share (TPS) technique, students have to share 
their ideas or their answers to their friends. In this case, by allowing them to work 
together with their partner or small group discussion is needed. Using pair and small 
group work are the classroom activity which can help students to discuss about the 
answers and make students more active to think. Besides, it can help them to share 
their knowledge and ideas confidently. Therefore, pair and small group work are 
effective strategy to be used to help students in thinking more deeply, as well as train 
students to practice in communicating their thoughts and ideas with their friends.  
Additionally, Think Pair Share is designed to differentiate instruction by 
providing students time and structure for thinking on a given topic, enabling them to 
formulate individual ideas and share these ideas with a peer. This learning technique 
promote classroom participation by encouraging a high degree of pupil response, 
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rather than using a basic recitation method in which a teacher poses a question and one 
student offers a response. Additionally, this technique provides an opportunity for all 
students to share their thinking with at least one other student which, in turn, increases 
their sense of involvement in classroom learning. 
The Role of Think Pair Share in Teaching Narrative Text 
The things to consider for teachers when they use in the TPS technique is that 
they have to be aware that teachers’ role is important. Widyaningsih (2014) argues that 
there are five roles to be considered when implementing TPS. The first role is the 
teacher as inquirer. The role of teachers here is to continually examine and question 
students’ belief, values and assumption of certain topics. 
The next role for the teachers is as creator. In this part, teachers are responsible 
in building the social climate, setting goals, planning and structuring the task, 
establishing the physical arrangement of the classroom, assigning materials and time. 
The third role is as observer. In this role as observer, teachers must frequently 
observe how each group work. This role will replace the traditional role of presenting 
information. Observation will also provide teachers with information whether the 
groups’ activities are more effective or not. 
The fourth role is the teacher as the facilitator. The role facilitator sets teachers 
to be well-prepared to give the learner a more meaningful role. The last role is the 
teacher as change agent. The degree of change at the teacher level is strongly related 
to the extent teachers interact with one another. 
The Steps of Think Pair Share in Teaching Narrative Text 
There are many ways in implementing TPS. Here are some of the steps of 
Think Pair Share in Teaching Narrative text: 
1. Providing some times for students to think 
In this first step, it is important for teachers to spare some times for the students 
to think of the given topic to learn. In this step, teachers also give some stimulant 
questions to make the students actively thinking. For example, teachers can give 
question like “what do you know about narrative text?”. From the question that give 
by the teacher to the students, it will certainly trigger the students to think and provide 
some answers. 
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2. Requesting the students to discuss of certain topics with their partner and share 
their idea 
Every student in the class must share their answer to their partner in pairs. They 
have to share their thinking and discuss each other to find the best answer. 
3. Calling on a few students to share their ideas in front of the class 
The last step is sharing their ideas in front of the class. Some students give their 
answer, and the others can give their opinion or other answers.  
Some experts are also contributed their idea on how TPS should be 
implemented. For example, according to Slavin (2005:257), there are three steps in the 
application of Think Pair Share technique are as follows: 
1. Thinking: at first students are instructed to think independently about the 
stimulating question that has been given by the teacher, and then they are assigned 
to think their own answer before sharing it with pairs. 
2. Pairing: Students are assigned to make a group in pairs to discuss their thoughts of 
the topics. This step can help students to refine their ideas or thoughts and also to 
learn to consider others ideas. 
3. Sharing: The students who are already in pairs start sharing their ideas with the 
whole class or small group discussion. It suggests to share the ideas in a small 
group discussion, because it makes them feel more comfort to share their ideas. 
Thus, after sharing the students’ ideas should have become even more refined 
because they have been though the three step processes. 
Similarly, according to Lyman (Fauziyati, 2011:42) there are three steps of 
Think Pair Share, they are: 
1. The first step of Think Pair Share technique is thinking. The teacher gives the 
students’ time to think and answer the problematic question. 
2. The second step of Think Pair Share technique is pairing. After the think time the 
teacher asks the students to pair and discuss their answer with their partner. 
3. The last step of Think Pair Share technique is sharing. The teacher asks the students 
to present solution and answer individually or cooperatively to the class. 
Strengths of Think Pair Share 
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There are some strengths of Think Pair Share (Kurniasih, 2017). Here are some 
strengths of Think Pair Share: 
a. By using Think Pair Share technique, the students can help each other in checking 
the grammar or found a new vocabulary and sharing ideas in composing the text. 
Theoretically speaking, thus activities of using Think Pair Share will improve 
students’ skill in writing narrative text. 
b. TPS technique is relatively easy to be implemented in any size of class. 
c. TPS technique gives some times for students to reflect on the content of the given 
topics. 
d. The Think Pair Share technique makes classroom discussions more productive, as 
students have already had an opportunity to think about their ideas before sharing 
with the whole class. 
e. Pairing with another student gives an opportunity to orally share their response 
with a classmate and receive valuable feedback. 
f. It engages students into active learning. This technique can force the students who 
are passive to be active because in pairing and sharing step, each of them should 
join and invite their friends to discuss. 
Weaknesses of Think Pair Share 
There are some weaknesses of Think Pair Share: 
a. This technique spends much time when the process does not run well. The teacher 
should be able to create an amusing atmosphere and give some rules for prevention. 
b. The teacher cannot fully monitor each pair. It is obviously hard for the teachers 
because the teacher will face difficulty to remember and recognize which of the 
students who are doing well or not in the entire class during the lesson. 
c. The information received by the students is limited. The information gained from 
TPS can be vey limited. It is because if the students are unable to elaborate their 
thoughts and ideas it will result in the very limited information or they cannot get 
many information form discussions with the pairs. 
From the explanation above, we can see that this technique has more strengths 
than weaknesses, thus, the researcher decides to use this Think Pair Share technique 
to improve students’ in writing narrative text. 
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Three Phase Technique 
The Three Phase Technique is a teaching technique that has three stages of 
teaching (Christiani, 2016). The three stages in Three Phase Technique are as follows: 
1) Pre activities, in this stage students are given fun activities to make students feel 
motivated to learn in class. Then, the teacher introduced the topic to the students to 
learn. After introducing the topic, the teacher gives a question to the students, and the 
students answer the question. Initial activity is carried out to start the opening in 
learning process. initial activity is conducted to arouse learning motivation and 
provoke students’ mindset so that they are ready to learn, and give the base knowledge 
of the topic that will be taught in core activities; 2) Core activities, students do 
activities related to the core material or topic. Core activities include theory and 
practice with learning objectives; 3) Post activities, students conclude the learning 
activities, and also they get feedback and reflection on of the learning process. The 
final activity is not only about correcting, but also gives feedback on students’ 
progress. In addition, the final activity is also both evaluations from teacher to students, 
students to students, and self-evaluation. 
METHODOLOGY 
Research Design 
The design of this study used quantitative research. According to Creswell 
(2014), quantitative research is an approach for testing objective theories by examining 
the relationship among variables. These variables, in turn, could be measured, typically 
on instruments, so that numbered data could be analyzed by using statistical 
procedures. The design of this study was quasi experimental design. The researcher 
used quasi experimental design in this study to see the effectiveness of Think Pair 
Share in improving students’ writing skill in narrative text. The purpose of quasi 
experimental design was to determine cause and effect between independent and 
dependent variables. A common situation for implementing quasi experimental study 
involved several classes or schools that could be used to determine the effect of 
curricular materials or teaching methods. In this study, Think Pair Share was 
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independent variable which influences the dependent variable which was students’ 
writing skill in narrative text. 
This quasi experimental design was not random assignment of participants to 
group. The researcher used pre-test and post-test on the control and experiment classes, 
to see the effectiveness of Think Pair Share by looking pre-test, and post-test 
measurement and comparing the gained scores between both classes. The effectiveness 
could be seen from the improvement of students’ scores of experiment class in the 
post-test. The scores were taken by the writer after the students had been given some 
treatments and from the comparison of both classes.  
Table 3.1 Design for pre-test and post-test (Donald, et al. 2010) 
Group Pre-test Variable Post-test 
A Y1 X Y2 
B Y1 - Y2 
 
Note: 
A: Experimental group 
B: Control group 
Y1: Pre-test of experimental group 
Y2: Post-test of experimental group 
Y1: Pre-test of control group 
Y2: Post-test of control group 
X: Treatment 
- : No treatment 
 The researcher used pretest and posttest in quasi experimental. The researcher 
gave the pretest to experimental group and control group, and posttest in experimental 
group using Think Pair Share technique while control group using other technique. 
Population of the Study 
According to Arikunto (Sulistiyo, 2013: 173), population is all the subjects of 
a study. The population of this study was all the tenth grade students of SMA 
Muhammadiyah 1 Malang. The tenth grade consisted of two classes. Thus, the 
population of this study was 32 students.  
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Sample of the Study 
In this study, non-probability sampling technique was used. According to 
Showkat (2017), non-probability sampling technique uses non-randomized methods to 
draw the sample. Instead of randomization, participants are selected because they are 
easy to access and for some reason cannot be randomized. In this case, the researcher 
could not randomize the subjects in class because the class had a fixed students’ 
attendance book which made the researcher not be able to choose sample randomly. 
Thus, the researcher used the existing sample without randomizing it. 
There were two classes at SMA Muhammadiyah 1 Malang chosen as the 
sample of this study. The researcher chose class X-MIPA and X-IPS as the sample 
because the researcher found that class X had the problem in learning writing. The 
reason why X-MIPA and X-IPS were selected as the sample of the study was because 
when the researcher conducted preliminary study in the school (interviewing the 
teacher and some students), the researcher found that in the class X (grade X) some 
students admitted during the interview that they had difficulty in writing narrative text. 
The teacher also confirmed that students tend to be passive during the writing lesson. 
Thus, a researcher to solve this problem was necessary to conduct, especially in class 
X at SMA Muhammadiyah 1 Malang. 
There were 16 students in class X-MIPA and 16 students in class X-IPS. X-
MIPA was selected as experimental group and X-IPS was selected as control group. 
X-MIPA was selected as experimental group because it had the same schedule of 
English lesson in the morning as in control group. Both classes were taught with 
different technique of teaching, the experimental class uses Think Pair Share and 
controlled class uses other technique. 
 
Instrument of the Study 
The instrument used in this study was a writing test. The type of test in 
instrument was guided writing, and the test was to complete paragraph. In this study, 
the researcher gave different topic for pretest and posttest. The topic in the pretest was 
about Timun Mas and in the posttest was about Sangkuriang. The scores of students’ 
writing test in pretest and posttest were the data for this study. The pretest and posttest 
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were given in both experimental and control groups. The instruments were also needed 
to be ensured for its reliability and validity.  
Firstly, for the reliability of the instrument, the researcher used the rubric of 
writing, namely “analytical scoring” by Jacobs et all. (1981 in Haswell, 2005) (See 
appendix I). A test is reliable if the same test is given to the same subjects or matched 
subjects in two different occasions. In other words, the test should yield similar result 
(Brown, 2004). Wiersma and Jurs (2009) in Wijaya (2016) states that reliability is the 
consistency of the instrument in measuring whatever it measures. It means if the 
instrument has a consistent result in the second chances or more, the instrument is 
reliable.  
Since writing test belongs to a subjective test, the interrater reliability was also 
needed to reduce the subjectivity of the rater. There were two raters (interrater) who 
scored the students’ writing tests. Then, in order to measure the interrater reliability 
Cohen’s Kappa formula in SPSS was used. 
Secondly, for the validity of the instruments, the researcher used content and 
face validity. Content validity was a test that to measure whether a test instrument was 
good or not, and the material was delivered based on the curriculum (Nofiyanti, 2011). 
So, to find out the content validity was to look at the tests that were tested in accordance 
with the curriculum. Moreover, face validity was also used to give a real valid test 
instrument. As Oluwatayo (2012) says in Taherdoost (2016), face validity is a 
subjective assessment that measures relevant instruments whether the tests in the 
instrument are relevant and clear. Validity was used to determine how much these 
instruments had reflected the results. Additionally, the test was constructed based on 
the course outline of the tenth grade SMA Muhammadiyah 1 Malang. 
 
Treatment of the Experimental Group and Control Group 
The treatment was done for four meetings, because the school syllabus only 
has four meetings for narrative text, thus the researcher had to follow the syllabus and 
develops the lesson plan for four meetings. The treatment was focused on how to make 
story in narrative text by using TPS technique. The researcher taught the students on 
how to make a good and easy text with narrative genre by using TPS technique. 
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Table 3.2 The procedure of lesson plan between experimental group and control 
group. 
Control Group 
(Three Phase Technique) 
Experimental Group 
(Think Pair Share Technique) 
1. First meeting 
4th February 2020, the researcher 
showed a slides of powerpoint 
about narrative text. The researcher 
stimulated the students to find out 
the meaning and social function of 
narrative text. Then, the researcher 
gave the example to the students of 
narrative text. After giving 
example, the researcher gave the 
opportunity for students to ask 
questions about things that they 
have not understood from the 
explanations. Then, the researcher 
to the students to complete 
paragraphs of narrative text 
(pretest) according the topic that 
given. After that, the students 
individually made a narrative 
paragraph according the topic and 
past tense form. Then, the 
researcher gave questions to the 
students about the difficulties in the 
text. 
1. First meeting 
10th February 2020, the researcher 
provided explanation of narrative 
text. After that, the researcher 
showed a slide that contained 
narrative text material. Than, the 
researcher requested the students 
to look and to understand the 
contents of the story. Then, the 
researcher also explained the 
social function of narrative text. 
Next, the researcher asked the 
students to complete the paragraph 
of narrative text (pretest) 
according the topic that given. The 
students made a narrative 
paragraph individually according 
the topic and past tense form. After 
giving the pretest, the researcher 
asked to the students about the 
difficulties they experienced in 
writing narrative paragraph. 
2. Second meeting 2. Second meeting 
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11th February 2020, the researcher 
asked the students to observe the 
narrative text that by given. The 
students reviewed the definition of 
narrative text. Then, the researcher 
explained about generic structure, 
social function and language 
features in a narrative text, and also 
the researcher gave a narrative text 
about Batu Menangis. Next, the 
researcher asked the students to 
translated the difficulties words 
and make a sentence in simple past 
tense, and the researcher asked the 
students to complete a narrative 
paragraph individually according 
the topic given by the researcher. 
After the student finish to complete 
the paragraph, the students reads 
their work. Then, the researcher 
gave a feedback to the students 
about their work. 
 
 
 
 
 
17th February 2020, the researcher 
gave a brief explanation of how to 
apply the TPS technique again. 
Then, the researcher explained 
about generic structure, social 
function and language futures in 
narrative text, and also the 
researcher shows a narrative text in 
a simple legend about Batu 
Menangis. After that, the students 
translated the difficulties words in 
the text, and also they were made a 
sentence in simple past tense 
which has been translated. Next, 
the researcher asked students to 
pair to complete paragraph of 
narrative text according the topic 
by the given. Then, the researcher 
gave the order to used the Think 
Pair Share technique like the 
previous meeting. After students 
finished their work on the test, the 
researcher asked the students about 
whether or not there was an 
improvement from the previous 
meeting in the work on the 
questions. 
3. Third meeting 
18th February 2020, the researcher 
asked the students to observe the 
narrative text that by given. The 
3. Third meeting 
27th February 2020, the researcher 
repeat to explain of how to apply 
Think Pair Share technique. Then, 
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students reviewed the definition of 
narrative text. Then, the researcher 
explained about generic structure, 
social function and language 
features in a narrative text, and also 
the researcher gave a narrative text 
about Roro Jonggrang. Next, the 
researcher asked the students to 
translate some words and make a 
sentence in simple past tense, and 
the researcher requested the 
students individually to complete a 
narrative paragraph according the 
topic given by the researcher. In 
writing a text, the students should 
pay attention the generic structure 
and language features in a narrative 
text. After that, the researcher 
checked their work and gave a 
circle when there was a mistake 
they had to revised their work. 
 
 
 
 
the researcher explained about 
generic structure and language 
features of the narrative text again. 
The reseracher showed a narrative 
text in a simple legend about Roro 
Jonggrang. After that, the 
researcher asked the students to 
understand the contents of the 
story, the structure of the text, and 
language features from the text. 
Next, the students translated the 
difficulties words, and made a 
sentence in simple past tense. The 
reseracher asked the students to 
pair to complete paragraph of 
narrative text according to the 
topic by the given. Then, the 
students applied the Think Pair 
Share technique in group. After 
students finished and discussed a 
paragraph, the researcher asked the 
students about whether or not there 
was an improvement from the 
previous meeting in the work on 
the questions. 
4. Fourth meeting 
25th February 2020, the researcher 
repeat the explanation about 
definiton of narrative text, generic 
structure, social function, and 
language features of narrative text. 
4. Fourth meeting 
12th March 2020, the researcher 
explained about defintion of 
narrative text, social function, 
generic structure, and language 
features of narrative text again. 
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Then, the researcher gave the 
students a test (posttest) to the 
students to complete a paragraph in 
a narrative text. 
After that, the researcher gave the 
students a test (posttest) to 
complete a paragraph in a narrative 
text. 
 
Data Collection 
For the purpose of this study, the pretest and posttest were used. There were 
two steps in collecting the data: 
1. The researcher gathered scores from the writing pretest and writing posttest 
from both experimental and control groups. 
2. The data were inputted into SPSS software and prepared to be analyzed 
later.  
Interrater Reliability 
As the researcher stated before that this test was in the form of writing test 
which means it was a subjective test. Thus, the researcher had to conduct an interrater 
reliability test to reduce the subjectivity between two raters. The raters here were the 
reseaher herself and English teacher at SMA Muhammadiyah 1 Malang.  
Both rater scored students by following the same rubric. After that the score 
between rater 1 (the researcher) and rater 2 (the English Teacher) was inputted into 
SPSS software to test the degree of agreement between the two raters. If the result of 
Kappa score in SPSS showed more than 0.70 it could be said that the test score was 
reliable. 
 
 
Data Analysis 
After the writing tests had been collected, the researcher needed to analyze it. 
The researcher analyzed both pretest and posttest. To find out the differences of 
students’ writing test scores in the experimental group and in the controlled group, the 
researcher used the independent t-test. The researcher showed the data from SPSS 
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software (Statistic Product and Statistic Solution) to compare the data whether or no 
they had the same result. 
There were some steps in analyzing the data. The steps were as follow: 
1. After getting the pretest score of experimental and control group, then the 
researcher showed it in a table to know the achievement from each student 
before they are given any treatment. 
2. After the score of posttests were collected from the experimental and 
controlled groups, it was showed by the table to compare whether there was 
significant difference of the posttest scores between the experimental and 
control group.  
3. The last was by using SPSS to find out the gained score of the experimental 
and controlled group, the aim was to compare the score of the experiment 
and control group.  
 
FINDINGS AND DISCUSSION 
Findings of the Study 
Since this research used quasi-experimental design, the data findings were in 
the form of quantitative data (writing scores). The quantitative data was taken from the 
pretest score and posttest score. The effect of Think Pair Share technique towards 
students’ writing skill in narrative text then analyzed by using SPSS 25 software. 
Quantitative Data Analysis 
Since this study aimed to investigate the effect of using Think Pair Share 
technique towards students’ writing skill in narrative text, the researcher used 
independent t-test to see whether there was statistically different result between the 
two groups. 
Normality Test 
In this study, the researcher used normality test to test whether the pretest and 
posttest score of the experimental group and control group were normal distribution or 
not. The researcher used Shapiro-Wilk test in SPSS 25 to test the normality of the data. 
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Shapiro-Wilk test was suitable to test the normality of data with less than 50 samples 
(Razali and Wah, 2011) 
Firstly, the researcher executed the normality test in the pretest score of both 
groups. The p-values of both groups showed the score of 0.088 in the experimental 
group and 0.103 in the control group. If the Sig. value was greater than 0.05 then the 
data were normally distributed. The significant level of 0.05 was a standard measure 
often used in social research.  
Furthermore, the test of normality in the posttest between the two groups 
showed the p-value of 0.185 for the experimental group and 0.067 for the control 
group. Those two p-values were higher than 0.05 which indicated that the data in the 
posttest of the two groups were distributed normally. 
Homogeneity Test 
The homogeneity testing aimed to measure the differences or similarities 
between the two groups (experimental and control group). If the score of Sig. was 
higher than 0.05 the data was considered as homogenous. Meanwhile, if the score of 
Sig. was less than 0.05 the data was considered not homogenous. 
In this study, the homogeneity test of pretest in both groups showed the score 
of Sig. 0.938 which was higher than 0.05. Thus, the data in the pretest was 
homogenous. Moreover, the homogeneity test in the posttest showed the score of Sig. 
0.356 which indicated that the posttest data of both groups were homogenous. 
 
Interrater Reliability 
Since this research used subjective test (writing test), therefore, interrater 
reliability was used by calculating the reliability of the marking (Wang, 2009). In this 
research, the researcher used two raters. The first rater was the researcher herself and 
the second rater was English teacher at SMA Muhammadiyah 1 Malang. 
1) Interrater reliability in pretest 
Firstly, the researcher measured the pretest interrater reliability. According to 
the calculation of interrater reliability for pretest in experimental group, the kappa 
score was 0.710. Based on Fleiss (1975), the kappa score was categorized as follows; 
k < 0.40 poor agreement 
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0.40 < k < 0.75 good, and 
k > 0.75 excellent agreement. 
Thus, kappa score of 0.710 was categorized as good agreement between raters. 
Meanwhile, the interrater reliability in the pretest of the control group showed Kappa 
score of 0.705 which categorized as good too. 
2) Interrater reliability in posttest 
The interrater reliability in the posttest of the experimental showed the score 
of Kappa = 0.776. The score of Kappa 0.776 was categorized as good. Furthermore, 
in the control group Kappa score showed the score of 0.712 which belonged to a good 
category. 
 
Independent T-test Results 
The score result of independent t-test could decide whether the null hypothesis 
was accepted or rejected. The hypothesis was decided by referring to the score of Sig. 
(2-tailed) in the independent t-test. If the Sig (2-tailed) was less than 0.05 then the null 
hypothesis was rejected and the alternative hypothesis was accepted. While, if the 
score of Sig. (2-tailed) was more than 0.05 the null hypothesis was accepted and the 
alternative hypothesis was rejected. 
 
 
 
 
 
1) Result of Independent t-test in Pretest 
Table 4.1 The pretest score of independent t-test 
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From the table above, the Sig. (2-tailed) showed the score of 0.069. The score 
of 0.069 was higher than 0.05. This indicated that there was no significant difference 
between the two groups in terms of the writing score in the pretest before treatment. 
 
2) Result of Independent t-test in Posttest 
Table 4.2 The posttest score of independent t-test 
In the table above, it could be seen that the Sig. (2-tailed) column showed the 
score of 0.010 which was less than 0.05. This meant that in posttest, after implementing 
the treatment there was found a significant difference between the experimental group 
and control group.  
The Result of Pretest and Posttest 
 Here, the result of pretest and posttest between experiment group and control 
group shows that in the beginning there was no significant difference. It could be seen 
from the result of the t-test score 0.069 which is higher than 0.05. However, in the last 
meeting (posttest) the significant difference was found. It was shown by the t-test score 
of 0.01 which is less than 0.05. It could be said that after the treatment was given, 
students in experimental group achieved higher score than students in the control 
group. 
Pretest and Posttest Result of the Experimental Group 
The mean score in the pretest of the experimental group was 66.87. While in 
the posttest, the mean score of the experiment group was 74.18. In brief, there was an 
improvement in the experimental group. In addition, the researcher also counted the 
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difference of the mean score from the experimental group in the pretest and posttest. 
The difference of pretest and posttest in experiment group was 7.31.  
Pretest and Posttest Result of the Control Group 
The mean score of the pretest in the control group showed a score of 64.68. 
Meanwhile, the mean score of the posttest in the control group was 70.56. The mean 
score difference of the pretest and posttest in control group was 5.88. 
From the results presented above, the pretest and posttest of the experimental 
group and control group were different. It could be seen that the posttest mean score 
was higher in the experimental. However, to know whether or not there was 
statistically meaningful differences, the researcher needed to conduct the independent 
t-test. 
The Result of Hypothesis Testing 
The hyphothesis of this study is taken by reffering to the independent T-test 
score results in pretest and posttest of both experimental and control group. In the 
pretest, the Sig (2-tailed) table shows the score of 0.069 which is higher than 0.05. This 
data means that in pretest both experimental and control group has no significant 
difference in the mean score. In other words, the students have the same mean score 
before treatmeant are given.  
Furthermore, in the posttest, the Sig (2-tailed) table shows the score of 0.01 
which is lower than 0.05. This number indicates that after giving treatment to the 
experimental group, the students’ score increase. It can be said that alternative 
hyphotheis (Ha) is accepted. In other words, the implementation of TPS technique is 
more effective to improve students’ writing skill in narrative text compare with the 
three phase technique. 
Discussion 
The results of this study show that the use of Think Pair Share technique is 
effective to improve students’ writing skill in narrative text at SMA Muhammadiyah 
1 Malang. This is supported by the hypothesis testing result of independent t-test that 
shows the Sig. (2-tailed) score of 0.010 which is less than 0.05. This means that the 
alternative hypothesis (Ha) is accepted. The alternative hypothesis of this study says 
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there is significant improvement in narrative writing skill between students who are 
taught by using Think Pair Share and students who are taught by using three phase 
technique. Moreover, the effect of implementing Think Pair Share can be seen from 
the results of pretest and posttest of writing test form each group. In the experimental 
group, the writing test mean score improves up to 7.31 points. While in the control 
group, the mean score improvement is only 5.88 points. In brief, the experimental 
group achieves higher improvement than the control group. 
The result of the improvement of mean score in experimental group is similar 
to previous reseach conducted by Sari (2014). Her results show that by using Think 
Pair Share technique, students can improve their skill in writing narrative text. This is 
proven by her statistical results of T-test that shows the mean score of experimental 
group in pretest was 43.26 which later increase 34 points into 77.26 in the posttest. 
Furthermore, by using Think Pair Share, students also tend to be more 
confident and able to finish the assignment quite well in the class. This goes in line 
with the findings of Sari’s (2014) research in which she also finds out that TPS is 
capable to encourage students to complete their assignment well because they give 
opinion or share their idea, and it makes they to be open mind.  
Moreover, TPS can also boost students’ skill in communicating and sharing 
information. In group they work together and help each other. Thus, they have to be 
able to communicate and share their thoughts and ideas. This make students active in 
class and make the learning-teaching process more effective. Those findings also 
similar to the research results conducted by Pristiani (2017) in which she finds that by 
using Think Pair Share technique can help the students communicating and sharing 
and they find the way in solving the problems. Her results also show significant 
different between the experimental group and control group. The experimental group 
achives better score than the control group. 
Additionally, the use of Think Pair Share technique is able to make the students 
learn better and get information from the discussion and sharing from their pairs and 
the whole class. This result is also similar to the result of studies conducted by Lukman 
(2016) and Oktaviany (2017) which find that students pay more attention to their pair 
and friends when they have a sharing session in class. 
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With the improvement of students’ score it means that TPS is a good teaching 
technique that can make students active and more motivated. This finding goes in line 
with the theory of TPS (Kagan, 2009) which says that TPS can be both motivating 
students and encouraging them to be active in class. 
Moreover, TPS also makes students to give correct answer more frequently. It 
is because in TPS, students are given time to think and share their ideas before they 
answering the questions. It is similar to Lyman’s (1981, in Syafii, 2018) theory in 
which he says that through TPS teaching technique, students are provided with enough 
time to think of their very own answer to the question before peers move on and also 
about their responses before being asked to share their ideas publicly. 
After conducting the research by using Think Pair Share technique, the result 
of the research showed that the use of Think Pair Share technique improves the 
students’ writing skill. Moreover, by using Think Pair Share technique, the students 
become more active because Think Pair Share technique allow students to have 
discussion with their pairs and they share their ideas freely. 
Think Pair Share technique is not only effective for improving students’ skill 
in writing narrative text especially in narrative text but it also improves students’ 
confidence, participation, and add enjoyable activities in the class which makes the 
technique is good to make students focus in learning writing. 
Think Pair Share technique is effective in the teaching of writing narrative text 
because this technique makes the students enthusiastic to think and share their 
understanding/ideas to their pairs in the group or the whole class, and it makes the 
classroom more enjoyable and interesting during teaching and learning process. It 
could be seen from the activities in pair of the groups, and their sharing about their 
understanding. By using Think Pair Share technique the classroom becomes more alive 
and cooperative, and make the students comfortable in presenting ideas to the whole 
class with the support by their partner. 
Meanwhile, by using the Three Phase technique it only explains what will be 
learned. Students are not so active compare to the class that uses TPS. Additionally, in 
its core activities students only practice skills that become learning objectives such as 
practicing writing skills, thus, students only write text as what the teacher requests, 
and then receiving the teacher’s feedback. 
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CONCLUSION AND SUGGESTION 
Conclusion 
 Based on the data finding and discussion, thus the researcher concludes that 
the use of TPS teaching technique can improve tenth grade students writing ability in 
narrative text at SMA Muhammadiyah 1 Malang. It is shown by the data result of 
independent t-test that shows the score of Sig. (2-tailed) 0.010. The score of Sig. (2-
tailed) 0.010 is less than 0.05 which can be said that there is significant difference 
between the experimental and control group. Additionally, the mean scores of both 
groups are also indicate that the experimental group achieve higher score than control 
group with the mean score 74.18 in the experimental group and 70.56 in the control 
group.    
Suggestion  
 The researcher gives some suggestions regarding this study especially for those 
who involve closely with the English language teaching domain. The researcher hopes 
that the suggestions will be useful for English teacher, students, and other researchers. 
a. This technique is highly recommended for English teachers in teaching writing. It 
is because from the results of this research TPS is approved to be able to improve 
students’ writing skill especially in narrative text and it can also improve students’ 
participation and confidence. Morover, students will also learn better if the teaching 
technique is enjoyable. 
b. For the future researcher, it is suggested to investigate the use of Think Pair Share 
in different language competence like listening or speaking, because there are few 
researches that investigate the use of Think Pair Share in relation of listening skill. 
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Appendix I. Scoring Rubric 
Scoring Rubric of Writing Skill 
Score Level Criteria 
Content 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
30-27 EXCELENT TO VERY GOOD Knowledgeable, substantive, 
through development of the thesis, relevant to assigned topic 
26-22 GOOD TO AVERAGE: Some knowledge of subject, adequate 
range, limited development of thesis, mostly relevant to topic 
but lack detail 
21-17 FAIR TO GOOD: Limited knowledge of subject, little 
substance, inadequate development of topic 
16-13 VERY POOR: Does not show knowledge of subject, non-
substantive, not pertinent, or not enough to evaluate 
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Organization 20-18 EXCELENT TO VERY GOOD: Fluent expression, ideas 
clearly stated/supported, succinct, well organized, logical 
sequencing, cohesive 
17-14 GOOD TO AVERAGE: Somewhat copy, loosely organized but 
main idea stands out, limited support, logical; but incomplete 
sequencing 
13-10 FAIR TO POOR: Non fluent, ideas confused or disconnected, 
lacks logical sequencing and development 
9-7 VERY POOR: Does not communicate, no organization or not 
enough to evaluate 
Vocabulary 20-18 EXCELENT TO VERY GOOD: Sophisticated range, effective 
word, idiom choice and usage, word form mastery, appropriate 
magister 
17-14 GOOD TO AVERAGE: Adequate range, occasional error of 
word idiom and form, choice, usage but meaning not obscured 
13-10 FAIR TO POOR: Limited range, frequent errors of word idiom 
form, choice, usage, meaning confused or obscured 
9-7 VERY POOR: Essentially translation, little knowledge of 
English vocabulary, idioms, word form, or not enough to 
evaluate 
Language 
use 
25-22 TO VERY GOOD: Effective EXCELENT complex 
construction, few errors of agreement, tense, number, word 
order/function, articles, pronouns, preposition 
21-18 GOOD TO AVERAGE: Effective but simple construction, 
minor problems in complex construction, several errors of 
agreement, tense, number, word order/function, articles, 
pronouns, preposition but meaning seldom obscured 
17-11 FAIR TO POOR: Major problems in simple/complex 
construction, frequent errors of negation, agreement, tense, 
number, word order/function, articles, pronouns, preposition 
and/or fragments, run on, deletions, meaning confused or 
obscured 
10-5 VERY POOR: Virtually no mastery of sentence construction 
rules, dominated by errors, does not communicate or not enough 
to evaluate 
Mechanics 5 EXCELENT TO VERY GOOD: Demonstrates mastery of 
convention, few errors of spelling, punctuation, capitalization, 
paragraphing 
4 GOOD TO AVERAGE: Occasional errors of spelling, 
punctuation, capitalization, paragraphing but meaning not 
obscured 
3 FAIR TO POOR: Frequent errors of spelling, punctuations, 
capitalization, paragraphing, poor handwriting, meaning 
confused or obscured 
2 VERY POOR: No mastery of convention, dominated by errors 
of spelling, punctuation, capitalization, paragraphing, 
handwriting eligible, or not enough to evaluate 
      Adapted by Jacob et al in Haswell (2005) 
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Appendix 2. Lesson Plan 
RENCANA PELAKSANAAN PEMBELAJARAN 
Satuan Pendidikan : SMA Muhammadiyah 1 Malang 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/Genap 
Topik/Sub-topik : Teks naratif lisan dan tulis berbentuk legenda sederhana 
Tahun Pelajaran : 2019/2020 
Alokasi Waktu : 4 Minggu x 2 Jam Pelajaran @45menit (Experiment Class) 
A. Kompetensi Inti 
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KI1. Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli 
(gotong royong, kerjasama, toleran, damai), santun, responsif dan pro-aktif 
dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI3.Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
KI4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
3.8 Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
naratif lisan dan tulis dengan 
memberi dan meminta 
informasi terkait legenda 
rakyat, sederhana, sesuai 
dengan konteks 
penggunaannya 
3.8.1 Mengidentifikasi fungsi sosial 
teks  narrative tentang legenda 
rakyat 
3.8.2 Menjelaskan struktur teks 
narrative tentang legenda rakyat 
3.8.3 Menganalisis unsur kebahasaan 
teks narrative mengenai legenda 
rakyat 
4.8 Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan unsur 
kebahasaan teks naratif, lisan 
dan tulis sederhana terkait 
legenda rakyat 
4.8.1 Membuat teks tentang legenda 
rakyat 
4.8.2 Menceritakan kembali teks 
berbentuk legenda rakyat. 
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C. Tujuan Pembelajaran 
1. Melalui teks, siswa dapat mengidentifikasikan fungsi sosial teks narrative 
tentang legenda rakyat dengan benar 
2. Melalui kelompok, siswa mampu menjelaskan struktur teks narrative tentang 
legenda rakyat dengan tepat 
3. Melalui diskusi, siswa mampu menganalisis unsur kebahasaan teks narrative 
mengenai legenda rakyat dengan benar 
4. Melalui kegiatan diskusi, siswa dapat bekerja sama dalam membuat teks 
tentang legenda rakyat dengan benar 
5. Melalui kegiatan diskusi, siswa mampu menceritakan kembali teks berbentuk 
legenda rakyat dengan percaya diri 
 
D. Materi Pembelajaran 
Fungsi Sosial 
Meneledani nilai-nilai moral, cinta tanah air, menghargai budaya lain. 
 
 
Struktur teks 
a. Orientation: It is about the opening paragraph where the characters of the story 
are introduced  Berisi pengenalan tokoh , tempat dan waktu terjadinya cerita 
(siapa atau apa, kapan dan dimana) 
b. Complication: Where the problems in the story developed. (Permasalahan 
muncul/mulai terjadi dan berkembang). 
c. Resolution: Where the problems in the story is solved. (Masalah selesai, secara 
baik “happy ending” ataupun buruk “bad ending”. 
Example of narrative text 
Parts of the text Purposes Summary from text 
Orientation Gives the reader 
information about who 
was involved, what 
happened, where it 
happened and when it 
occurred 
A long time ago, in a small 
village near the beach in West 
Sumatra lived a woman and her 
son, Malin Kundang. Malin 
Kundang and his mother had to 
live hard because his father had 
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passed away when he was a 
baby. Malin Kundang was a 
healthy, diligent, and strong boy. 
He usually went to sea to catch 
fish. After getting fish he would 
bring it to his mother, or sell the 
caught fish in the town. 
 
One day, when Malin Kundang 
was sailing, he saw a merchant’s 
ship being raided by a band of 
pirates. With his bravery, Malin 
Kundang helped the merchant 
defeat the pirates.To thank him, 
the merchant allowed Malin 
Kundang to sail with him. Malin 
Kundang agreed in the hope to 
get a better life. He left his 
mother alone. 
 
Many years later, Malin 
Kundang became wealthy. He 
had a huge ship and a lot of 
crews who worked loading 
trading goods. He was also 
married to a beautiful wife. 
When he was sailing on his 
trading journey, his ship landed 
on a coast near a small village. 
The local people recognized that 
it was Malin Kundang, a boy 
from the area. The news ran fast 
in the town; “Malin Kundang has 
become rich and now he is here”. 
Complication Shows the beginning of 
conflict in the story 
An old woman, who was Malin 
Kundang’s mother, ran to the 
beach to meet the new rich 
merchant. She wanted to hug 
him to release her sadness of 
being lonely after a long time. 
When his mother came near him, 
Malin Kundang who was with 
his beautiful wife and his ship 
crews denied that she was his 
mother. She had pleaded Malin 
Kundang to recognize her as his 
mother but he kept refusing and 
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yelling at her. At last Malin 
Kundang said to her “Enough, 
old woman! I have never had a 
mother like you, a dirty and ugly 
woman!” 
Sequence of events Shows how the story 
develops after the 
conflict 
After that he ordered his crews to 
set sail to leave old woman who 
was then full of sadness and 
anger. Finally, feeling enraged, 
she cursed Malin Kundang that 
he would turn into a stone if he 
didn’t apologize to her. Malin 
Kundang just laughed and set 
sail. 
Resolution Gives the solution to 
the conflict 
Suddenly a thunderstorm came 
in the quiet sea, wrecking his 
huge ship. He was thrown out to 
a small island. It was really too 
late for him to avoid his curse, he 
had turned into a stone. 
 
Unsur Kebahasaan 
(1) Kata-kata terkait karakter, watak, dan setting dalam legenda. Contoh: Snow 
White, Cinderella, Alibaba, dan lain-lain. 
(2) Menggunakan adverb of time seperti Once upon a time, One day, dan lain-lain. 
(3) Modal auxiliary verbs: will, can, could, should 
(4) Ejaan dan tulisan tangan dan cetak yang jelas dan rapi 
(5) Ucapan, tekanan kata, intonasi,ketika mempresentasikan secara lisan 
(6) Rujukan kata: she, he, it 
Simple Past Tense 
(+) S + V2 + O + Adverb of time  I went to Surabaya yesterday 
(-) S + did not + V1 + O + Adverb of time  I did not go to Surabaya yesterday 
(?) Did + S + V1 + O + Adverb of time?  Did you go to Surabaya yesterday? 
E. Pendekatan/Model/Metode Pembelajaran 
Pendekatan : Scientific Approach 
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Model : Cooperative Learning (Think Pair Share) 
Metode Pembelajaran : Tanya jawab, diskusi 
 
F. Media/Alat/Bahan 
Media : PPT, worksheet atau lembar kerja (siswa) 
Alat : Laptop, proyektor (in focus) 
 
G. Sumber Belajar 
1. BSE (Buku Sekolah Elektronik): Buku Guru Bahasa Inggris SMA/MA/MAK 
Kelas X 
http://bsd.pendidikan.id/data/2013/kelas_10sma/guru/Kelas_10_SMA_Bahasa_In
ggris_Guru_2017.pdf 
2. Internet 
3. Kamus Bahasa Inggris 
 
 
 
 
 
H. Kegiatan Pembelajaran 
Pertemuan Ke-1 (2 x 45menit) (Experiment Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar kepada 
siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
Kegiatan Inti a. Guru memberikan penjelasan singkat 
tentang teks narrative 
b. Guru menunjukkan slide yang berisi 
tentang materi teks narrative 
c. Guru meminta siswa untuk 
mengamati dan memahami isi cerita 
70 menit 
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d. Guru menjelaskan tentang fungsi 
sosial pada teks narrative 
e. Guru memberikan test (pretest) 
kepada siswa untuk melengkapi 
paragraf teks narrative sesuai 
dengan topik yang diberikan oleh 
guru 
f. Secara individu siswa membuat 
teks narrative sesuai topik dan 
tenses past tense 
g. Guru bertanya kepada siswa tentang 
kesulitan yang di alami pada saat 
menulis teks narrative 
Penutup a. Guru menyimpulkan materi bersama 
siswa 
b. Menyampaikan rencana 
pembelajaran pada pertemuan 
berikutnya 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
Pertemuan Ke-2 (2 x 45menit) (Experiment Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
Kegiatan Inti a. Guru memberikan penjelasan 
singkat tentang bagaimana 
mengaplikasikan teknik Think Pair 
Share 
b. Guru menjelaskan tentang generic 
structure dan language features pada 
teks narrative 
c. Guru menunjukkan teks narrative 
berbentuk legenda sederhana 
tentang Batu Menangis 
d. Siswa menterjemahkan kata-kata 
yang susah dalam teks 
e. Siswa membuat kalimat past tense 
dari kata yang sudah di terjemahkan 
70 menit 
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f. Guru meminta siswa untuk 
berkelompok dan melengkapi 
paragraf teks narrative sesuai 
dengan topik yang di berikan 
g. Kemudian guru memberi 
perintah untuk menggunakan 
teknik Think Pair Share seperti 
yang sudah di jelaskan pada 
pertemuan sebelumnya 
h. Guru bertanya jawab tentang materi 
yang belum dimengerti siswa 
i. Guru memberi pertanyaan tentang 
apakah adanya peningkatan dari 
pertemuan sebelumnya dalam 
pengerjaan soal 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Menyampaikan rencana 
pembelajaran pada pertemuan 
berikutnya 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
Pertemuan Ke-3 (2 x 45menit) (Experiment Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
Kegiatan Inti a. Guru kembali memberikan 
penjelasan singkat tentang 
bagaimana mengaplikasikan teknik 
Think Pair Share 
b. Guru menjelaskan kembali tentang 
generic structure dan language 
features pada teks narrative 
c. Guru menunjukkan teks narrative 
berbentuk legenda sederhana 
tentang Roro Jonggrang 
d. Guru meminta siswa untuk 
memahami isi cerita, struktur teks, 
70 menit 
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dan unsur kebahasaan dari teks 
tersebut 
e. Siswa menterjemahkan kata-kata 
yang susah dari dalam teks 
f. Siswa membuat kalimat past tense 
dari kata yang sudah diterjemahkan 
g. Guru meminta siswa untuk 
berkelompok dan melengkapi 
paragraf teks narrative sesuai 
dengan topik yang di berikan 
h. Kemudian siswa diminta kembali 
untuk menerapkan tehnik Think 
Pair Share dalam kelompoknya 
i. Guru akan bertanya apakah siswa 
dapat merasakan pengaruh dari 
teknik Think Pair Share dalam 
membantu mengerjakan soal essay 
teks narrative 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Menyampaikan rencana 
pembelajaran pada pertemuan 
berikutnya 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
 
 
Pertemuan Ke-4 (2 x 45menit) (Experiment Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
Kegiatan Inti a. Guru mengulang kembali 
penjelasan tentang definisi narrative 
text, fungsi sosial, generic structure, 
dan language features pada teks 
narrative 
70 menit 
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b. Guru memberikan test (posttest) 
kepada siswa untuk melengkapi 
paragraf dalam teks narrative 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
 
 
 
Skor Penilaian 
No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
 
 
1. Pengayaan 
Bagi peserta didik yang telah mencapai target pembelajaran sebelum waktu 
yang telah dialokasikan berakhir, perlu diberikan kegiatan pengayaan. 
 
2. Pengayaan 
Bagi peserta didik yang belum mencapai target pembelajaran pada waktu yang 
telah dialokasikan, perlu diberikan kegiatan remedial 
 
 
 
 
 
 
 Malang, ………….. 
 
 
Mengetahui, 
 
Kepala Sekolah SMAM 1 Malang Guru Mata Pelajaran 
 
 
 
 
Dra. Umi Mafrukhah Yuni Lestari, S.S 
NIP.  NIP. 
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Appendix 3. Lesson Plan 
RENCANA PELAKSANAAN PEMBELAJARAN 
Satuan Pendidikan : SMA Muhammadiyah 1 Malang 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : X/Genap 
Topik/Sub-topik : Teks naratif lisan dan tulis berbentuk legenda sederhana 
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Tahun Pelajaran : 2019/2020 
Alokasi Waktu : 4 Minggu x 2 Jam Pelajaran @45 menit (Control Class) 
A. Kompetensi Inti 
KI1. Menghayati dan mengamalkan ajaran agama yang dianutnya 
KI2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli 
(gotong royong, kerjasama, toleran, damai), santun, responsif dan pro-aktif 
dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam serta dalam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia 
KI3.Memahami, menerapkan, menganalisis pengetahuan faktual, 
konseptual, procedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni budaya, dan humaniora dengan wawasan 
kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah 
KI4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah 
abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu menggunakan metode sesuai 
kaidah keilmuan 
B. Kompetensi Dasar dan Indikator 
Kompetensi Dasar Indikator 
3.8 Membedakan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan beberapa teks 
naratif lisan dan tulis dengan 
memberi dan menerima 
informasi terkait legenda 
rakyat, sederhana, sesuai 
dengan konteks penggunaanya 
3.8.1. Mengidentifikasi fungsi sosial 
teks  narrative tentang legenda 
rakyat 
3.8.2. Menjelaskan struktur teks 
narrative tentang legenda 
rakyat 
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3.8.3. Menganalisis unsur kebahasaan 
teks narrative mengenai 
legenda rakyat 
4.8 Menangkap makna secara 
kontekstual terkait fungsi 
sosial, struktur teks, dan unsur 
kebahasaan teks naratif, lisan 
dan tulis sederhana terkait 
legenda rakyat 
4.8.1 Membuat teks tentang legenda 
rakyat 
4.8.2 Menceritakan kembali teks 
berbentuk legenda rakyat. 
C. Tujuan Pembelajaran 
6. Melalui pengamatan video, siswa dapat mengidentifikasikan fungsi sosial teks 
narrative tentang legenda rakyat dengan antusias 
7. Melalui kelompok, siswa mampu menjelaskan struktur teks narrative tentang 
legenda rakyat dengan tepat 
8. Melalui diskusi, siswa mampu menganalisis unsur kebahasaan teks narrative 
mengenai legenda rakyat dengan benar 
9. Melalui kegiatan diskusi, siswa dapat bekerja sama dalam membuat teks 
tentang legenda rakyat dengan benar 
10. Melalui kegiatan diskusi, siswa mampu menceritakan kembali teks berbentuk 
legenda rakyat dengan percaya diri 
 
D. Materi Pembelajaran 
Fungsi Sosial 
Meneledani nilai-nilai moral, cinta tanah air, menghargai budaya lain. 
 
 
Struktur teks 
a. Orientation: It is about the opening paragraph where the characters of the story 
are introduced  Berisi pengenalan tokoh , tempat dan waktu terjadinya cerita 
(siapa atau apa, kapan dan dimana) 
b. Complication: Where the problems in the story developed. (Permasalahan 
muncul/mulai terjadi dan berkembang).  
c. Resolution: Where the problems in the story is solved. (Masalah selesai, secara 
baik “happy ending” ataupun buruk “bad ending” 
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Example of narrative text 
Parts of the text Purposes Summary from text 
Orientation Gives the reader 
information about who 
was involved, what 
happened, where it 
happened and when it 
occurred 
A long time ago, in a small 
village near the beach in West 
Sumatra lived a woman and her 
son, Malin Kundang. Malin 
Kundang and his mother had to 
live hard because his father had 
passed away when he was a 
baby. Malin Kundang was a 
healthy, diligent, and strong 
boy. He usually went to sea to 
catch fish. After getting fish he 
would bring it to his mother, or 
sell the caught fish in the town. 
 
One day, when Malin Kundang 
was sailing, he saw a merchant’s 
ship being raided by a band of 
pirates. With his bravery, Malin 
Kundang helped the merchant 
defeat the pirates.To thank him, 
the merchant allowed Malin 
Kundang to sail with him. Malin 
Kundang agreed in the hope to 
get a better life. He left his 
mother alone. 
 
Many years later, Malin 
Kundang became wealthy. He 
had a huge ship and a lot of 
crews who worked loading 
trading goods. He was also 
married to a beautiful wife. 
When he was sailing on his 
trading journey, his ship landed 
on a coast near a small village. 
The local people recognized that 
it was Malin Kundang, a boy 
from the area. The news ran fast 
in the town; “Malin Kundang 
has become rich and now he is 
here”. 
Complication Shows the beginning of 
conflict in the story 
An old woman, who was Malin 
Kundang’s mother, ran to the 
beach to meet the new rich 
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merchant. She wanted to hug 
him to release her sadness of 
being lonely after a long time. 
When his mother came near 
him, Malin Kundang who was 
with his beautiful wife and his 
ship crews denied that she was 
his mother. She had pleaded 
Malin Kundang to recognize her 
as his mother but he kept 
refusing and yelling at her. At 
last Malin Kundang said to her 
“Enough, old woman! I have 
never had a mother like you, a 
dirty and ugly woman!” 
Sequence of events Shows how the story 
develops after the 
conflict 
After that he ordered his crews 
to set sail to leave old woman 
who was then full of sadness 
and anger. Finally, feeling 
enraged, she cursed Malin 
Kundang that he would turn into 
a stone if he didn’t apologize to 
her. Malin Kundang just 
laughed and set sail. 
Resolution Gives the solution to the 
conflict 
Suddenly a thunderstorm came 
in the quiet sea, wrecking his 
huge ship. He was thrown out to 
a small island. It was really too 
late for him to avoid his curse, 
he had turned into a stone. 
 
 
 
Unsur Kebahasaan 
(1) Kata-kata terkait karakter, watak, dan setting dalam legenda. Contoh: Snow 
White, Cinderella, Alibaba, dan lain-lain. 
(2) Menggunakan adverb of time seperti Once upon a time, One day, dan lain-lain. 
(3) Modal auxiliary verbs: will, can, could, should 
(4) Ejaan dan tulisan tangan dan cetak yang jelas dan rapi 
(5) Ucapan, tekanan kata, intonasi,ketika mempresentasikan secara lisan 
(6) Rujukan kata: she, he, it 
 
53 
 
Simple Past Tense 
(+) S + V2 + O + Adverb of time  I went to Surabaya yesterday 
(-) S + did not + V1 + O + Adverb of time  I did not go to Surabaya yesterday 
(?) Did + S + V1 + O + Adverb of time?  Did you go to Surabaya yesterday? 
E. Pendekatan/Model/Metode Pembelajaran 
Pendekatan : Scientific Approach 
Model :   Three Phase Technique 
Metode Pembelajaran : tanya jawab, persentasi 
 
F. Media/Alat/Bahan 
Media : PPT, worksheet atau lembar kerja (siswa) 
Alat : Laptop, proyektor (in focus) 
 
G. Sumber Belajar 
1. BSE (Buku Sekolah Elektronik): Buku Guru Bahasa Inggris SMA/MA/MAK 
Kelas X 
http://bsd.pendidikan.id/data/2013/kelas_10sma/guru/Kelas_10_SMA_Bahasa_
Inggris_Guru_2017.pdf 
2. Internet 
3. Kamus Bahasa Inggris 
H. Kegiatan Pembelajaran 
Pertemuan Ke-1 (2 x 45menit) (Control Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
Kegiatan Inti a. Siswa di tunjukan slide ppt tentang 
teks narrative 
70 menit 
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b. Guru menstimuli siswa untuk 
menemukan makna dan fungsi 
sosial dari teks narrative 
c. Siswa diberikan contoh dari teks 
narrative tentang Malin Kundang 
d. Guru memberikan kesempatan 
kepada siswa untuk bertanya 
tentang hal yang belum mereka 
pahami dari penjelasan dan teks  
yang telah disimak 
e. Guru memberikan test (pretest) 
kepada siswa untuk melengkapi 
paragraf teks narrative sesuai 
dengan topik yang diberikan oleh 
guru 
f. Secara individual siswa membuat 
teks narrative sesuai topik dan 
menggunakan tenses past tense 
g. Guru menanyakan kesulitan 
didalam teks tersebut 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Menyampaikan rencana 
pembelajaran pada pertemuan 
berikutnya 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
 
 
 
Pertemuan Ke-2 (2 x 45menit) (Control Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
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Kegiatan Inti a. Guru meminta siswa untuk 
mengamati teks narrative yang 
diberikan 
b. Siswa me-review kembali tentang 
definisi pada teks narrative 
c. Guru menjelaskan tentang generic 
structure, fungsi sosial dan language 
features pada teks narrative 
d. Guru memberikan teks narrative 
tentang Batu Menangis 
e. Guru meminta siswa untuk 
menterjemahkan arti yang susah dan  
membuat kalimat dalam bentuk 
tenses past tense 
f. Guru meminta siswa untuk 
melengkapi paragraf teks narrative 
sesuai dengan topik yang diberikan 
oleh guru 
g. Secara individual siswa membuat 
teks narrative sesuai topik 
h. Guru memberikan feedback kepada 
siswa tentang hasil kerjanya 
70 menit 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Menyampaikan rencana 
pembelajaran pada pertemuan 
berikutnya 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
 
 
 
Pertemuan Ke-3 (2 x 45menit) (Control Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 
b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
10 menit 
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Kegiatan Inti a. Guru meminta siswa untuk 
mengamati teks narrative yang 
diberikan 
b. Siswa me-review kembali tentang 
definisi, generic structure, fungsi 
sosial dan language features dari 
teks narrative 
c. Guru memberikan teks narrative 
tentang Roro Jonggrang 
d. Guru meminta siswa untuk 
menterjemahkan beberapa kata dan 
meminta siswa untuk membuat 
kalimat past tense dengan kata-kata 
tersebut 
e. Guru meminta siswa untuk 
melengkapi paragraf teks narrative 
sesuai dengan topik yang diberikan 
oleh guru 
f. Secara individual siswa membuat 
teks narrative sesuai topik 
g. Dalam menulis teks, siswa harus 
memperhatikan struktur dan 
unsur kebahasaan dari teks 
narrative 
h. Guru memeriksa hasil tulisan 
siswa dan memberikan tanda 
pada kesalahan yang ada dalam 
tulisannya 
i. Siswa memperbaiki tulisannya 
berdasarkan tanda yang 
diberikan oleh guru 
70 menit 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Guru memberikan umpan balik 
terhadap proses dan hasil 
pembelajaran yang telah 
dilaksanakan 
c. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
Pertemuan Ke-4 (2 x 45menit) (Control Class) 
Kegiatan Deskripsi Kegiatan Alokasi 
Waktu 
Pendahuluan a. Memberikan salam kepada siswa 10 menit 
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b. Memeriksa kehadiran siswa 
c. Memberikan motivasi belajar 
kepada siswa 
d. Menyampaikan tujuan pembelajaran  
Kegiatan Inti a. Guru mengulang kembali 
penjelasan tentang definisi, generic 
structure, fungsi sosial dan language 
features dari narrative text 
b. Guru memberikan test (posttest) 
kepada siswa untuk melengkapi 
paragraf dalam text narrative 
70 menit 
Penutup a. Guru menyimpulkan materi 
bersama siswa 
b. Guru dan siswa bersama-sama 
menutup pertemuan dengan 
hamdalah 
10 menit 
 
  
 
 
 
 
 
Skor Penilaian 
No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
 
 
 
 
 
 
 
1. Pengayaan 
Bagi peserta didik yang telah mencapai target pembelajaran sebelum waktu 
yang telah dialokasikan berakhir, perlu diberikan kegiatan pengayaan. 
 
2. Pengayaan 
Bagi peserta didik yang belum mencapai target pembelajaran pada waktu yang 
telah dialokasikan, perlu diberikan kegiatan remedial 
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 Malang, ………….. 
 
 
Mengetahui, 
 
Kepala Sekolah SMAM 1 Malang Guru Mata Pelajaran 
 
 
 
 
Dra. Umi Mafrukhah Yuni Lestari, S.S 
NIP. NIP. 
 
 
 
 
 
 
 
 
Appendix 4. Writing Test Instrument for Pretest 
WORKSHEET 
Pre-test of writing narrative text 
Complete the narrative paragraph about Timun Mas (Golden Cucumber) with correct 
grammar to make a coherent story. 
Timun Mas (Golden Cucumber) 
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Orientation: 
Once upon a time, not far from a jungle, lived husband and a wife. They were 
farmers. They were diligent farmers and always worked hard on the paddy fields. They 
had been married for many years and still not have a child yet. Everyday they prayed 
and prayed for a child. 
One night, while they were praying, a giant passed their house. The giant heard 
they pray. "Don't worry farmers. I can give you a child. But you have to give me that 
child when she is 17 years old," said the giant. The farmers were so happy. They did 
not think about the risk of losing their child later and agree to take the offer. Later, the 
giant gave them a bunch of cucumber seeds. The farmers planted them carefully. Then 
the seeds changed into plants. Not longer after that, a big golden cucumber grew from 
plants. After it had ripe, the farmers picked and cut it. They were very surprised to see 
beautiful girl inside the cucumber. They named her Timun Mas or Golden Cucumber. 
Complication: 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
Resolution: 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
 
 
Appendix 5. Writing Test Instrument for Posttest 
WORKSHEET 
Post-test of writing narrative text 
Complete the narrative paragraph about Sangkuriang with correct grammar to make a 
coherent story. 
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Sangkuriang 
Orientation: 
Once upon a time in West Java, Indonesia, lived a princess named Dayang 
Sumbi. She was beautiful and kind-hearted. Her hobby was weaving cloth. But 
sometimes she could be very lazy. One day her weaving tool fell but she was too lazy 
to get it herself. She shouted out, “Can anybody help me get my tool? If you are a 
female, I will take you as my sister. If you are a male, I will marry you!” 
A male creature came, but it was a dog. His name was Tumang. He happily 
brought her the tool to her. Dayang Sumbi was very surprised but she kept her promise. 
She married the dog. Tumang was actually a man who had been cursed by a witch to 
become a dog. But at certain times Tumang could turn back to be a normal man. Their 
only son, Sangkuriang, was soon born, and he grew up to be a handsome and healthy 
boy. He always played with his very loyal dog, Tumang. He did not know that he was 
actually his father, because Dayang Sumbi hid the secret from him. Sangkuriang liked 
to hunt in the woods, of course with Tumang. 
 
Complication: 
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
………………………………………………………………………………………… 
………………………………………………………………………………………… 
 
Resolution: 
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………………………………………………………… 
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Appendix 7. Mean Score of Posttest Experimental and Control Group 
 
 
Appendix 8. Interrater reliability of Pretest in Experimental Group 
 
Appendix 9. Interrater reliability of Pretest in Control Group 
 
 
 
Appendix 10. Interrater reliability of Posttest in Experimental Group 
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Appendix 11. Interrater reliability of Posttest in Control Group 
 
Appendix 12. Normality Test in Pretest 
 
Appendix 13. Normality Test in Posttest 
 
 
 
 
Appendix 14. Homogeneity Test in Pretest 
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Appendix 15.  Homogeneity Test in Posttest 
 
Appendix 16.  Independent T-test in Pretest 
 
Appendix 17.  Independent T-test in Posttest 
 
 
 
 
 
Appendix 18. Students’ Score Sheet 
The Score of Experimental class (X MIPA) 
Students R1 
Pretest 
R1 
Posttest 
Kode  R2 
Pretest 
R2 
Posttest 
1. 65 72 1 65 70 
2. 64 70 1 64 70 
3. 70 74 1 69 74 
4. 68 78 1 68 74 
5. 71 72 1 69 72 
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6. 60 72 1 60 72 
7. 68 70 1 68 70 
8. 70 70 1 68 70 
9. 65 74 1 65 74 
10. 63 77 1 63 77 
11. 70 76 1 70 76 
12. 69 75 1 69 75 
13. 63 72 1 63 72 
14. 69 80 1 69 80 
15. 65 75 1 65 72 
16. 70 80 1 68 80 
 
The Score of Control Class (X IPS) 
Students R1 
Pretest 
R1 
Posttest 
Kode  R2 
Pretest 
R2 
Posttest 
1. 60 67 2 63 65 
2. 62 74 2 62 74 
3. 60 72 2 60 72 
4. 70 75 2 70 70 
5. 67 74 2 67 74 
6. 67 66 2 67 66 
7. 65 68 2 65 68 
8. 65 70 2 65 70 
9. 67 74 2 67 70 
10. 62 70 2 65 70 
11. 68 75 2 68 75 
12. 69 72 2 69 70 
13. 62 62 2 66 62 
14. 62 74 2 62 74 
15. 62 64 2 60 64 
16. 67 72 2 67 72 
 
 
